Intervention Implementation Self-Monitoring Tool
The purpose of this tool to provide implementers with a method of reflecting on the implementation of specific practices and supports in a student’s plan.  

To use this tool:

1. Select the rating scale type

2. Using action-oriented and specific language, list the specific practices and strategies that are to be implemented

3. Attend to a logical order or sequence to listing strategies in terms of when and how they are implemented in the class/area

Rating Scale Options

	Option 1:  

5 point scale on whether the teacher does the strategy
	5

I always do this
	4

I mostly do this
	3

I frequently do this
	2

I’m inconsistent doing this
	1

I never 

do this

	Option 2:  

3 point scale on whether the strategy is in place or not
	5
Always in Place
	4
Mostly in Place
	3

Somewhat in Place
	2 

Mostly Not in Place
	1

Not in place

	Option 3:  

3 or 5 point scale on whether to the strategy works or not
	5

Always Works
	4

Typically works
	3

Sometimes works
	2

Typically doesn’t work
	1

Never works


	Implementation Strategies


	Rating

	
	
	
	
	
	

	To prevent behavior I:
	5
	4
	3
	2
	1

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	When I notice a problem I:
	5
	4
	3
	2
	1

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	The first time behavior occurs I:
	5
	4
	3
	2
	1

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	If behavior continues to occur or escalate I:
	5
	4
	3
	2
	1

	
	
	
	
	
	


Sample

	To prevent behavior I:
	Rating

	
	Always

5
	Mostly

4
	Fre-quently

3
	Incon-sistently

2
	Rarely

1

	Adjust the amount or type of work or instructions to match Amelia’s current performance
	
	
	
	
	

	Present independent work in small chunks (e.g., 5 problems instead of 10).  As task chunks are completed, I introduce the next chunks
	
	
	
	
	

	Provide Amelia with academic anchor materials to assist with tasks (e.g., glossary, reference chart, etc.)
	
	
	
	
	

	Offer a choice of two options or to work with a peer
	
	
	
	
	

	Provide precorrection, cues and reminders to help Amelia reframe statements 
	
	
	
	
	

	Provide precorrection, cues and reminders to help Amelia use the self-reflection tool and select action steps
	
	
	
	
	

	Help Amelia to start the first item or step in a task (e.g. model, coach Amelia through the problem)
	
	
	
	
	

	Provide frequent words of encouragement (“I believe in you Amelia, I’m confident you can do it when you apply the strategy we practiced.”)
	
	
	
	
	

	Check-in with Amelia privately at the start of tasks to see if she needs assistance or clarification
	
	
	
	
	

	Use interaction strategies that tend to work with Amelia:

· Use objective, neutral and supportive language (she becomes more emotional when staff become emotional)

· Label Amelia’s emotions and behavior to help her express appropriately what is wrong

· Paraphrase and mirror Amelia’s statements
	
	
	
	
	

	To reinforce positive behaviors I:
	Always

5
	Mostly

4
	Fre-quently

3
	Incon-sistently

2
	Rarely

1

	Provide Amelia with behavior specific praise for positive behaviors and for using the new skills she is learning at least three times during a class period (e.g., beginning, middle and end of class).  

· “Nice job using your binder!  Your materials are so organized.  I knew you could do it.”

· “Thank you for getting started with your work so quickly”
	
	
	
	
	

	Send weekly positive notes home on random days
	
	
	
	
	

	Fill out Amelia’s point card at the end of class using the rubric to assign points and provide her with positive and constructive feedback
	
	
	
	
	

	When I notice a problem I:
	
	
	
	
	

	· Check-in with Amelia to see if she is okay

· Determine with Amelia what supports are needed:

· Help to get started

· Pair with a peer

· Offer options

· Engage student to generate options

· Clarify directions

· Adjust assignment

· Provide a break (in seat or in designated area)
	
	
	
	
	

	The first time behavior occurs I:
	Always

5
	Mostly

4
	Fre-quently

3
	Incon-sistently

2
	Rarely

1

	· Provide behavior specific praise and schoolwide tickets to students modeling the expected behavior

· Provide a class wide reminder of the expectation or instruction using positively framed narration

· Engage the rest of the class in a task or activity

· Speak with Amelia privately

· Use an ‘I statement’ to restate the expectation

· Determine with Amelia what supports are needed:

· Help to get started

· Pair with a peer

· Offer options

· Engage student to generate options

· Clarify directions

· Adjust assignment

· Provide a break (in seat or in designated area)
	
	
	
	
	

	If behavior continues to occur or escalate I:
	Always

5
	Mostly

4
	Fre-quently

3
	Incon-sistently

2
	Rarely

1

	· Provide Amelia with a break to interrupt the escalation

· Ask Amelia what she needs

· Speak with someone (e.g., speaking with the school counselor)  

· What in-class supports are needed or would be helpful
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