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Transitions & Routine Strategies

	Transitions:  The student engages in problem behaviors when transitions are required (e.g., arriving or dismissing from class; transitions between locations; transitions between activities, ending a preferred activity)

	· Teach the class a consistent transition routine (arrival/dismissal/independent work/ cooperative groups/ etc.):
· DEFINE THE ROUTINE:  For each routine define the key 3-5 steps or expectations for how students are to conduct themselves / what they are supposed to do.  Expectations should be short, positively stated, and action oriented.  
· EXPLAIN the routine

· MODEL the routine

· Have students PRACTICE the routine
· Post VISUAL REMINDERS of the routine  
· REINFORCE following the routine

· RE-TEACH or REVIEW periodically
· If instruction on the class-wide routine is not enough, then provide additional / personalized instruction to the student on the specific steps (see supports below for ideas on how to help the student manage transitions)

· Greet students at the door welcoming them to class.

· Have short 2-minute activities ready for students as they enter class:  

· Activities provide a review /reinforcement of basic skills or information needed to more fully benefit from the lesson
· Activities leave the student ‘hanging’ in anticipation of an answer that gets revealed during class
· Makes a link to a contemporary life situation
· Have students complete a K-W-L activity (e.g., What I am sure I Know, What I think I know, What I Want to Know) and then have them self check their responses during instruction

· Use ‘line trivia’ (fun or review questions) when students have to wait in line (e.g., waiting to go into the cafeteria or auditorium).

· Provide students a series of one-two minute countdown reminders prior to the desired end time (e.g., five minutes….three minutes….1 minute). 


	· Have choices of activity options ready during ‘down time’ (e.g., what to do if you finish early) such as:
· Journal entry (writing prompt or choice of topic)
· Sketch book
· Worksheet review
· Independent reading (choice of material)
· Work on a homework assignment 

· Enhance the transition’s appeal by presenting choices or circumstances that give the student some control during the transition such as:

· Choice of when to end the activity/beginning the transition (now or 3 minutes)
· Choice between two activities
· Choice of peer to work with
· Pair the student with a peer who can provide reminders and model routine steps 
· Use a sensory or fidget object (e.g., squeeze toy) during transitions

· Increase the student’s ability to predict transitions by:
· Use a pictorial and/or written social story or story board that places the student as the actor and walks them through (or rehearses) the transition.  Read/review the social story ahead of transitions to prepare the student.
· Use a timer to help the see the countdown
· Provide private reminders of what is happening next.
· Use a personal schedule to illustrate time or sequence of transitions or when preferred activities will be happening again
· Use “first…” “then…” language or picture strip (“first math, then break”)

· Increase motivation for participating in routines and transitions by:
· Increasing the frequency of social praise and positive feedback
· Embed a highly preferred activity as a motivator for completing the transition
· If your school or uses school-wide tickets, provide ‘bonus’ school-wide tickets or points for participating in transitions in routines
· Set up a goal-incentive plan with the student that results in a special incentive for meeting transition and routine participation goals
· Have special activities or celebrations as a group incentive to motivate a speedy smooth transition (first group to be in their seats…)




	Transitions:  The student engages in problem behaviors when there are changes in personnel (e.g., substitutes)

	· Develop a substitute binder, divided into topic (e.g., seating charts, routine procedures, individual plans, lesson, etc.) or class (period 1, etc.) sections.  

· Include your class rules on the inside cover 

· Provide your substitute with enough information so that they can maintain typical routines (e.g., review the expectations for the class)

· Have a list of priority or essential behavior supports/accommodations for students in your class that the substitute needs to follow
· For students with individualized needs include a summary of key strategies the substitute should use and key things to avoid doing to prevent a problem from occurring. 
· Increase motivation for positive behaviors when a substitute is present by:

· Having a special ‘substitute incentive ticket’ that substitutes in your class can give out when students engage in positive behaviors.  Students deposit the tickets into a jar or bin and when you return hold a drawing and select two names.  Those two students can ‘win’ a special incentive. 
· Set up an incentive for the “top class” or “model student”  reported by the substitute teacher
· Set up a goal or incentive agreement with the student so that they can earn a special incentive for positive behaviors when there is a substitute

· Providing advanced notice of / reassurance about the change in routine (e.g., “tomorrow there is going to be a substitute, if you need help you can…..”)

· Requesting a consistent substitute so that they develop familiarity with the class.

· Ask a fellow staff member (e.g., school counselor, CST) or administrator to check-in mid period for a positive adult contact



	Transitions:  The student engages in problem behaviors when there is unstructured time

	· Teach the student a cognitive-behavioral strategy for how to organize free time by thinking through a series of key questions.  

      EXAMPLE: End of class/finished with work 
· “How much time do I have?”   (10 minutes)
· “What can I do in 10 minutes?” (read, draw, work on math homework)
· “Do I have what I need to do these things?”  (book, pencil and paper, math worksheet)
· “Pick one and get started”

      EXAMPLE: Recess 
· “How much time do I have?” (20 minutes)

· “What can I do in 20 minutes”  (talk with friends,  play on swings, play basketball)

·  “Who do I want to play with?”

· “Pick an activity and invite a friend”

· Have a ‘class basket’ prepared with activities they can engage in during indoor recess (e.g., coloring, game boards, review flashcards, etc.)
· Develop an activity choice board or center that students can self select an activity while waiting (e.g., if they finish a task early or there is delay in going down to an assembly, etc.)

· Help the student to develop a ‘structure’ for the time (e.g., break the time block into chunks with a targeted activity or targeted steps to accomplish:  first, next, finally)

· ‘Pre-correct’ behavior by providing a verbal reminder just before the student begins the routine (e.g., “Remember mind your space and keep moving in the hallway”)

· Help the student to have short ‘time fillers’ ready (e.g., flashcards, book to read, journal to write or draw in etc.) for when there are delays or unstructured free time

· Encourage / help students to bring activities to cafeteria to structure indoor recess time




Instruction & Work Routine Strategies

	Instruction & Work Routines:  The student engages in problem behaviors during whole group instruction

	· Teach a cognitive behavioral strategy for ‘self checking’ their attending and participation in class.  For example:

· “Am I listening?”

· “Are my notes current?”

· “Ask at least one question?”

· “Ignore distractions”

· Teach the student the appropriate way to join a class discussion (e.g., raising hand, giving answers relevant to the conversation, asking questions relevant to the topic)
· Vary instructional delivery methods 

· Present key concepts using a least three methods of representation (written, graphic, pictorial, film, etc.)

· Limit lecture to short ‘chunks’ and intersperse discussion or activities.
· Change up instructional strategies every 15-20 minutes.

· Use PowerPoint as an instructional tool to reinforce key concepts:

· Use features like custom animation, embedded links, etc to increase variety in the presentation 
· Distribute the PowerPoint handout for note taking
· Make the PowerPoint available on a computer in the classroom, media center, or email home

· Increase interaction using creative and engaging options:

· Encourage participation by asking varying types of questions (e.g., guided, open ended, personal experiences, opinions, fact)
· Have students generate discussion questions during ‘do now’ or cooperative group activities that will be used during group instruction.  The students can submit the questions for the teacher to ask of the class or students can ask of one another during discussion.
· Encourage choral responding using oral and physical (e.g.,  thumbs up/down) responses
· Vary response methods by having students respond verbally, using individual white boards, yes/no, signs/thumbs up, or other signals during discussions
· Use Think-Pair-Share as a discussion ice breaker 
· Incorporate movement to re-focus attention (e.g., Stretch break at the beginning and middle of class).

· Move around the room while the discussion is occurring




	· Provide scaffolds for note taking

· Provide the student with ‘follow along’ materials (e.g., outline or lecture notes) that have key vocabulary or main ideas highlighted or underlined
· Designate a peer note taker (copy & share notes)
· Assign students to pairs or groups to self check notes.  The pairs / group shares what notes they took to increase the comprehensiveness of the notes taken

· Provide students with a structured note taking tool or graphic organizer that teaches the class how to take notes and identify what is important in the lesson

· Differentiate the extent to which the organizer is ‘pre-filled’ out depending on individual student needs

· Provide a completed note taking tool or graphic organizer at the end of class so that so students can ‘self check’ their note taking

· Preview or rehearse class discussion materials with the student ahead of the class:

· Provide student with cue cards to support participation in choral response
· Preview choral response requirements or discussion questions
· Preview discussion questions with the student 
· Give the student the opportunity to practice or prepare responses ahead of time
· Arrange ahead of time with the student a specific question they will answer
· Provide a graphic organizer to help the student formulate responses

· Provide student with a discrete manipulative to hold while listening to lesson

· Provide seating away from distracting noises or sit near teacher

· Provide a personal and private review or practice of the asking for help to ensure that the student sufficiently understands what the class is supposed to do

· Provide sufficient “wait time” for verbal responses (10 second pause)

· Increase motivation by

· Using relevant examples of how the content links to real life routines
· During discussions distribute ‘praise tickets’ to students.  The tickets can be used as part of a weekly raffle or small prizes.  If you have a school-wide incentive ticket use the school–wide ticket.  
· Praise participation and effort, even if response is wrong
· Setting up an individual goal for participating in whole group instruction that results in a special incentive (raise your hand to at least 3 times)




	Instruction routines:  Student engages in problem behaviors when it is time to start working  

	· Teach a startup routine using short simple prompts or memory aids:


	EXAMPLE 1:
· ‘Do I know what to do?  If not, signal for help’
· ‘Do I have what I need?  If not, signal for help’
· ‘Get started’
	EXAMPLE 2:
· ‘Look at / read all the problems’
· ‘Circle the ones I need help with’
· ‘Signal teacher for help’
· ‘Start working until teacher comes over’
	EXAMPLE 3:
· ‘Open binder to science’

· ‘Look for Do Now’ 

· ‘Signal for Help if needed’

· ‘Get started’


	· Teach the student how to review a task and determine if they need assistance or an accommodation using self check questions:

· Develop a list of accommodations from the student’s 504/IEP in student friendly language (e.g., ‘what works’ list)

· Review the list with the student explaining and providing examples of tasks/materials ‘before’ and ‘after’ accommodations

· Review a series of self instruction steps the student can use to review the task and determine if an accommodation or assistance is needed:

      EXAMPLE:

· ‘Look everything over.’

· ‘Do I have a question?  If yes, raise my hand’
· ‘Look at my what works list.  Would any of these help me? If yes, raise my hand.’
· When the teacher comes over, explain what I need

· Provide the student ‘processing time’ (i.e., a couple minutes to self start) before going over to provide a start up prompt

· Provide the prompt privately 

· Have the student explain the instructions/assignment

· Provide start up assistance as needed

· Provide 1:1 coaching to assist the student to begin working

· Coach the student to state the first step of the task

· Check for understanding directions

· Provide encouragement

· Model the first problem


	· Develop a written prompt or checklist (e.g., card taped to desk, sheet for binder, etc.) that provides a reminder of the startup steps

· Personalize project instructions by adjusting the language used, order of instructions or steps, the number of instructions provided at one time, the types of steps required, etc.

· Increase motivation 
· Increase contact and praise at the start of tasks / routines

· Set performance goals with personalized incentives the student can earn when the meet milestones

· Provide the student with an accommodations list.  The list can be generic or tailored to the specific accommodations the 504 / IEP team determined the student needs.  Provide social coaching to help the student review the list and select the accommodations they need for the assignment.  
· Coach asking for help or an accommodation:

· Assign the class the task/activity

· Provide a private re-cap of the instructions to the student

· Give the student a couple of minutes (e.g., walking around to assist others) to review the task / activity for questions or problems/words, etc they are unsure 

· Go back to the student to clarify questions or confusion

· Provide social praise & encouragement

· See also study strategies in the planning and organization section to help students be prepared for tests and quizzes.



	Instruction routines:  Student engages in problem behaviors when  working on a challenging assignment 

	· Teach the student how to review a task and determine if they need assistance or an accommodation using self check questions:

· Develop a list of accommodations from the student’s 504/IEP in student friendly language  (e.g., ‘what works’ list)

· Review the list with the student explaining and providing examples of tasks/materials ‘before’ and ‘after’ accommodations

· Review a series of self instruction steps the student can use to review the task and determine if an accommodation or assistance is needed:

· ‘Look everything over.’

· ‘Do I have a question?  If yes, raise my hand’
· ‘Look at my what works list.  Would any of these help me? If yes, raise my hand.’
· When the teacher comes over, explain what I need

· ‘Teach the student to self monitor their independent work effort  using a rubric

        EXAMPLE: Independent Work Rubric

· 3 = I started right away; I tried again when I had a problem or my approach didn’t work; I stayed working until completed; I checked over my work before handing it in

· 2 = I mostly worked, but stopped a couple of times; 

· 1 = I needed the teacher to come over and tell me to start; I skipped over problems I didn’t know how to do (and didn’t ask for help); I stopped working every couple of minutes; I didn’t finish the assignment

· Teach the student to know when they need a break or incorporate planned breaks (e.g., stretch, bathroom) to prevent fatigue and attention loss.

· Develop a self monitoring checklist with the student that includes key physiological characteristics of how they feel when they begin to lose focus or need a break (e.g., my thoughts jump around, I’m fidgety in my seat etc.).  The purpose of the checklist is to help the student develop the habit of self monitoring how they are doing and what they need

· Have the student self monitor using the checklist on a pre-determined schedule (e.g., midway through class, every15 minutes, etc.).

· The student requests a break when they observe items on the checklist are present (e.g., I am fidgety in my seat)
· Using the accommodations outlined in the student’s IEP or 504 plan develop a prompt list the student can refer to when working on assignments to ask for supports that increases the accessibility of the task or learning experience (e.g., ‘Help me chunk this assignment.’)

· Chunk directions (or steps) for multi-part activities providing directions in intervals as students complete each part

· Provide the student with a personal copy of directions written in an easy to follow format (e.g., bullet list).



	· Provide additional review or practice of the routine convention (e.g., stop-look-listen) to ensure that the student sufficiently understands what the class is supposed to do
· Provide a personalized follow up to check for understanding / clarify questions

· Restate direction, adjust pace of explanation

· Have the student explain the directions to you

· Give the student ‘processing time’ to see if they have any questions (move around the room, check other students, circle back after a couple of minutes)
· Coach the use of startup routine
· Assign the class the task/activity

· Provide a private re-cap of the instructions to the student

· Give the student a couple of minutes (e.g., walking around to assist others) to review the task / activity for questions or problems/words, etc they are unsure 

· Go back to the student to clarify questions or confusion

· Provide social praise & encouragement
· Enhance attentiveness to instructions by: 

· Securing the class’ attention before delivering instructions 

· Using a consistent signal (e.g., rhythmic clapping, music cue etc.) to signal stop and listen

· Using explicit language that is action oriented 

· Breaking instructions into chunks or discrete steps 

· Pairing verbal directions with posted (e.g., written or projected on board)

· Checking for understanding by having students explaining back what they heard

· Adjust work level to reflect task requirements consistent with the student’s current performance level 

· Reduce length or quantity of work (e.g., number of pages or problems, length of passages, etc.)

· Chunk information and present chunks at one at a time

· Reduce the amount of information provided to the student

· Enlarge font

· Provide additional time on tests and quizzes for written responses

· Provide calculator, multiplication table, etc.

· Reduce the amount of writing required in a response (e.g., create a list versus sentences; underline or highlight as opposed to writing words)

· Provide story starters or scaffolds to help the student construct their ideas

· Have student submit typed responses (instead of hand written)

	Instruction routines:  Student engages in problem behaviors when  working on a challenging READING assignment 

	· Adapt reading assignments and materials

· Adapt text to block out extraneous sentences leaving in the essential concepts

· Provide a text with key sentences or vocabulary highlighted to encourage attending to important details
· Assign short chunks of reading at a time

· Develop summaries or paraphrasing that accompanies the text

· Scan readings into a PDF and use the comment feature to insert comments, definitions, or key ideas the student should attend 

· Use web based CAST Book Builder to develop books on core topics that are at adjustable reading levels (see resources for web link)

· Increase the accessibility of text (make reading easier)

· Have the student to listen to recorded passages and practice reading prior to oral reading

· Pre-assign reading sections so students can preview or pre-read prior to class reading

· Have student pre-read/practice prior to oral reading with the class

· Provide an at-a-glance summaries of text

· outline of the key ideas 
· timeline

· story web

· graphic organizer of the chapter
· Partner reading – take turns reading in pairs

· Have a routine time in the week (e.g., after school, during a study period) scheduled with the student to review/ discuss the week’s readings
· Have the student to listen to the text ahead of the class

· Reduce difficulty with vocabulary 

· Provide a glossary of new and challenging vocabulary to accompany readings
· Build background knowledge prior to introduction of new vocabulary
· Post or provide a handout for commonly misspelled words
· Limit the number of vocabulary words
· Preview new and difficult vocabulary
· Have students work in pairs to look up new words, practice saying them and using them in a sentence before reading the given assignment.
· Teach the student a strategy to use context clues and known vocabulary to determine the meaning of unknown vocabulary
· Use multi-sensory dictionaries that use pictures/images or audio (see resources for web based dictionaries)

· Maintain a list / collection of reading books at a range of reading levels appropriate for assignments in your class 

· Assist students to choose reading material that is appropriate to level (e.g., when picking a book for a book report have options for emerging readers)
· Provide the student with a recommended reading list that contains books appropriate to their reading level

· Provide access to audio versions of books

· Check iTunes university>literature for USF Lit to Go (free downloadable audio books)

· Work with upperclassman or youth who need to complete community projects to record books being read aloud (e.g., check with local Boy Scout organizations.  Often, young men working toward their Eagle Scout through the Boy Scouts are looking for a community project to meet their service goal; Use Option 2 credit at the high school to develop internships or community projects that focus on literacy.)

· Recruit volunteers among the faculty to each read a chapter or section of a text book – faculty can share access to the audio recordings 

· Contact sororities and fraternities, teacher preparation programs to solicit volunteers who will read aloud books/passages for recording
· Use text to speech software applications (see resource list examples)
· Reinforce core concepts

· Use games for drill and practice

· Use rhyming activities, music, or mnemonics to help with recall
· Use cooperative group activities that result in flashcards or study guides of key material
· Use pair-share strategies at the end of class that have students debrief key ideas.  For example:

· Have student pairs explain to each other the key idea of the lesson
· What was something you heard you thought was interesting?

· What is one question you have about the information?

· How does today’s topic relate to something you already knew?



	Instruction routines:  Student engages in problem behaviors when  working on a challenging MATH assignment 

	· Support mathematic applications
· Provide calculator, fraction fringes, multiplication tables, etc.

· Intersperse difficult and easier tasks / problems to provide ‘effort relief’

· Use web based applications to increase inter-activeness of math concepts (see resource list for web links)

· Chunk number of problems given at one time

· Reduce number of problems on a page and increase work space

· Adjust the ratio of easier to harder problems, interspersing fewer difficult items
· Teach mnemonic to remind students of complicated steps (e.g., for division, “Dear Miss Sally’s Brown Dog” = divide multiply subtract bring down)

· Use Small Groups or Student Pairs- students can benefit from explanations of mathematical concepts from fellow students
· Incorporate multiple representations- use as many representations of the concept as you can (e.g., use manipulatives and models, real-life examples, technology, and symbolic representations)

· Have students “act it out” for more active learners- example: activity for students who confuse area and perimeter-make a rectangle on the floor with masking tape and have students stand inside marked off squares (area) and line up around the rectangle (perimeter)
· Chunking- mathematical processes are often made up of a series of steps. Break the material into small chunks. Work with the student on one task at a time, moving to the next only after the first is mastered.
· Strategies for Developing Number Sense and math operations
· Use manipulatives: Use objects (chips, teddy bear counters, snap cubes, etc.). Student should count objects and say the number of objects in that set 
· Clothespin cards: Give student number cards and have the student attach the appropriate number of clothespins to each card. This strategy makes it easy for teachers to check student work at center time, etc. 

· Stamping sets: Give student number cards and have student stamp that many objects on the card. 
· Hole punch: Give student number cards and have student punch an appropriate number of holes in the card 

· Baggie Collections: Provide baggies with different numbers of objects in each bag and a set of appropriate number cards. Have student count objects in each bag, then select the number card to name that amount. Students can simply place the objects and number card back into the baggie for checking. Suggestion: Mark the bags with letters or shapes for easy checking of student work.

· Use manipulatives to group by tens

· Use linking cubes to help understand place value
· Accuracy and basic recall of math facts: flashcards, songs, raps, games, worksheet drills, or timed tests 

· Use a number line to understand basic addition and subtraction
· Increase the accessibility of word problems 
· Provide manipulatives, white boards and their interactive means to help students ‘work through’ the problem

· Encourage students to draw to clarify their understanding of the word problem by making a picture or drawing representations of the numbers within the problem (e.g., Mike has four applies…).  For some students, illustration may make the word problem more accessible.  
· Teach and model using a 4-step problem solving approach to word problems:

· Understand the problem-restate in own words

· Devise a plan-map out a plan to solve problem 

· Carry out the plan-perform steps in plan

· Look back-check the results-do results answer original question?

· Help Students Avoid Errors With an ‘Individualized Self-Correction Checklist’-meet with student to discuss their common error patterns when solving word problems and come up with a self-correction checklist the student can independently use or use with the teacher (e.g., ‘When adding each column, make sure to carry numbers when needed.’)

· Emphasize Real-Life Applications- Help students see the value and application of the mathematics they are studying by presenting real-life applications.  Real-life applications help to increase a student's interest in the topic by making mathematics more meaningful.
· Reinforce core concepts

· Use games for drill and practice

· Use rhyming activities, music, or mnemonics to help with recall
· Use cooperative group activities that result in flashcards or study guides of key material
· Use pair-share strategies at the end of class that have students debrief key ideas.  For example:

· Have student pairs explain to each other the key idea of the lesson (e.g., explain a math formula, describe a concept, etc.)
· What was something you heard you thought was interesting?

· What is one question you have about the information?

· How does today’s topic relate to something you already knew?




	Instruction routines:  Student engages in problem behaviors when sustaining effort while working on assignments

	· Establish a consistent class-wide routine for independent work time with built in breaks or procedures for how to request a break
· Use completion goals at the start of the activity (e.g., finish 5 problems and take a stretch) 

· Use a pre-determined time period (e.g., work for 15 minutes, take a 2 minute break)  

· Increase motivation for sustained effort by:

· Interspersing difficult and easier tasks / problems / steps to provide ‘effort relief’

· Using choices of activities and assignments that are varied in learning style approaches and incorporate technology options to keep interest high

· Presenting independent work in small chunks (e.g., 5 problems instead of 10) to ensure successful completion.  As task chunks are completed, introduce the next chunk.

· Varying the modality of chunked tasks with each task changing the type of response required (e.g., first task read the page; second task discuss the information with a partner; third task, make a woordle, etc.) to keep interest high

· Allowing students to self select topics, reading material, etc. to keep interest high

· Time activities that require the greatest amount of sustained effort during peak attentive times (e.g., at the start of the class, early in the day etc.)

· Arranging the environment to reduce distractions during work, tests and quizzes (e.g., study carrel, headsets)

· Using selective seating arrangements (e.g., sitting near the teacher, positive peer models, etc.)  

· Check in with the student frequently to provide encouragement, support or praise
· Embed special incentives for meeting pre-arranged work completion goals

· Provide feedback to reflect learning level

· Have student submit a first draft (can be a ‘sloppy’ draft)

· Focus grading on content not form (e.g., allow spelling errors)

· Use rubrics that provide explicit guidance 

· Offer opportunity to correct errors based on graded feedback

· Ensure independent work assignments are matched to the student’s learning level  (i.e., students should be able to do independent work without assistance)
· Allow movement during work time (e.g., students to stand while doing their work or get up to stretch) 
· Use media and technology to increase interest and to vary the presentation of material and assignments

· Move into proximity of the student before giving directions to the class.




	Instructional routines:  The student engages in problem behaviors when they do not have or can’t find the materials they need.

	Teach students key skills for how to organize materials in your class such as setting up and managing a folder / binder system (e.g., binder divided into ‘work to be completed’, ‘completed work’, ‘study this’)

· Use a checklist to guide daily or weekly review of the binder
EXAMPLE:
· Anything I need to throw away?

· Everything filed in the right folder/section?

· Assignments written on my due date calendar?

· Anything that I need to hand in to a teacher?
· Develop or enhance use of a binder / folder system  (in schools where students are part of a grade level team, it helps if all the teachers on the team agreed to one unified folder system)

· Color code folders in sections or by purpose
· Label folders with purpose (e.g., to study) and subject
· At least once a week do a review of the folder system with the student – all materials present and organized; what is needed; identify what the student is having trouble organizing, etc.
· Once a week have a peer group or base group work together to review their folder / binder systems
· Regularly  model of how to keep materials organizer (e.g., tip, new strategy)
· Dedicate time at the end each class for students to file items into their system

· Incorporate bonus points for ‘upkeep’ of the system
· Incorporate the use of ‘digital organization’ for class or project materials.  For example:

· Develop a wiki page (e.g., http://www.zoho.com/wiki/wiki-education.html)  and post all of your class materials for students to access

· Use an application like Zoho (see resources) to create a digital notebook for your class that includes lectures notes, diagrams, etc. that students can access

· Have student pairs or group work result in developing a digital notebook (e.g.,  Zoho Notebook http://notebook.zoho.com/nb/login.do?serviceurl=%2Fnb%2Findex.do) for the unit that they can share

· Assign students to pairs or groups

· As the class progresses through the unit the pair / group accumulates key class materials into their digital notebook.  

· They can use the notebook to prepare for tests and quizzes

· The notebook can contribute to part of their unit grade


	· Use page protectors for materials or instructions that need to last several weeks or a marking period

· Help the student to set up a pencil case with pencils, eraser, pens, etc.

· Once a week help the student to go through and do an inventory

· Have extra’s to refill the case with

· Provide a ‘second set’ of key materials

· Send home extra set of texts, reading materials

· Email PDF of key reading materials (once you have scanned the reading material you will have this to use long term)

· Post materials on a wiki page or develop a digital notebook for units that students can access
· Have an extra set of texts, reading materials, etc. in the classroom for the student

· Have extra pens, pencils, etc.
· Have a binder with unit materials available for students to use.  For example, the binder can hold extra copies of key materials (e.g., vocab list or chapter outline) in case students loose a copy.



	Instructional Routines:  Student engages in problem behaviors when they have to manage multiple tasks or  self-direct their work performance

	· Teach and model how to plan for task or project completion.  Start off the year by organizing timelines and due dates in chunks to teach the class how to develop a plan for completing culminating projects.  As students develop fluency begin to incorporate increasing amounts of responsibility for them to self mange the project. For example:

· Provide a chunked task list and students assign timelines

· Have students practice chunking / task analyzing smaller projects

· Show examples of previously chunked assignments and have students discuss patterns they notice in why and how you chunked the tasks

EXAMPLE:  Writing a biography report (3-5 page paper).  Task analyze the steps to writing a biography for students and assign due/target dates with ‘check ins’ to ensure students are making progress.

· Submit subject for report: Nov 6

· Submit 3-5 source citations for your report: Nov 9

· Read sources material: Nov 9-Nov 16

· Submit outline: Nov 17

· Submit first draft: Nov 19

· Submit final draft: Dec 1



	· Teach the student to self-monitor their work performance by using an operationlaized rubric to reflect on whether they are meeting the expectations for the routine. Tips for maximizing self-monitoring:

· Work with the student to develop the rubric

· At the start keep intervals short 

· Provide private prompts to self-monitor

· Know what behaviors signal the student is starting to have difficulty so that you can provide a prompt to self-monitor

· Provide social praise for attempts and successes to self-direct work.

· Establish performance goals and personalized incentives the student can earn when they meet milestones 

· Provide scaffolds to support task management

· Having scheduled ‘check ins’  so students do not get behind

· Having students submit ‘a plan’ for accomplishing the project with adjustable milestone dates

· Providing additional individualized strategies to students who have difficulty with planning and organization
· Increase the student’s ability to monitor time/pace of work by establishing benchmarks for work completion (e.g., “Try to have problems 1-3 finished by 9:05”).  Avoid using this strategy with students who become stressed around time limits and due dates.

· Differentiate assignment requirements (e.g., deleting items, adjusting complexities of items, “chunking” tasks) 

· Have a ‘what’s due’ corner and post upcoming due dates (projects, quizzes, etc.) 
· Model using ‘to do lists’ or ‘task lists’ by writing a list of activities for each period on the board and check them off as they are completed

· Allow the student to use sub-vocalizations and self-talk (quietly) 

· Provide and encourage the use of study aids
· Have students practice test taking (e.g., presenting 2-3 ungraded practice questions each class in a ‘test format’) 

· Have student practice with sample questions that model the type of questions the student will have to answer on the test (e.g., multiple choice, essay, short answer)
· Use peer supports to encourage studying

· Organize study groups or study partners

· Recruit older students for study mentors

· Facilitate an after school or lunch time study group



	· Actively teach study tips and test taking strategies (e.g., study tip of the week)
· Using mnemonic devices, music or rhymes to support recall
· Provide test preparation guides or a notated study sheet (e.g., key concept and where in the text to find the description of the concept; highlight key vocabulary)
· Provide students with an overview of the unit that structures a systematic study plan beginning with week 1 (what to review, key concepts to focus on, etc.) so that they have a plan from the start of the unit where to focus their evening review
· Support the student to  use flashcards:

· Provide student with a premade set of flashcards of these words to practice at home and or during down time. (see resources for web sites that allow you to create and share flashcards)
· Have the student make their own set of flashcards by copying a teacher made sample

· Have cooperative groups work on an activity that results in a set of flashcards for everyone in the class

· Use audio recording so students can listen multiple times to key instructional materials

· Pre-record the instruction (or synopsis of the key material) and make available to all students (e.g., for an mp3 player)

· Recorded instruction can be available as an independent activity option in a listening center or a link on a computer in the media center/library (e.g., www.kahnacademy.org)

· Allow student to record teacher lecture / teacher directed instruction for repeated listening

· Develop a system to communicate to parents timelines and assignment requirements 

· Set up a wiki page for your class that parents and students can access (if your district system does not have one available for you)

· Periodically provide reminders to parents about accessing information on the wiki or district site

· Work with district translators so that parents who do not speak English are able to access the information

· Share information through multiple formats (e.g., email, send home with students, post to study island)
· Work with Principal / district to have materials translated



Cooperate with Prompts and Requests
	Cooperate with prompts and requests:  The student engages in problem behaviors when they are directed to follow a prompt or request, told no, asked to submit work or explain their choices

	· Enhance the appeal of directives by:

· Providing advanced notice that the request is coming

· Offering a choice of tasks

· Incorporating student interests or preferences

· Asking the student to generate two options

· Building in an incentive by using a “When...then…” or “If…then…” statement  (e.g., “When you are finished then you can have 5 minutes on the computer”)

· Building in an incentive by developing a cooperation goal  (e.g., “When you earn 10 cooperation points, you will have lunch in the VIP lounge with a friend”)

· Providing a short break first

· Pairing with a peer to complete the request
· Praising cooperating students in the area, give out tickets
· Praise cooperation when the student follow through (even if problem behavior occurred first)
· Making at least one positive contact a week with a parent / guardian (e.g., praise note or phone call) to reinforce examples of cooperation that occurred during the week



Handling Social and Emotional Situations 

	Handling social and emotional situations:  The student engages in problem behaviors when they are faced with a problem or dilemma (e.g., does not know what to or how to generate a plan)

	· Teach the student a strategy for problem solving and decision making: (see Appendix for a scripted lesson to teach problem solving)

· State the problem

· Think of possible solutions

· Evaluate pros/cons of each solution

· Choose the best option

· Try out the solution

· Evaluate how it worked

· Decided what to do next time

· Teach the student a strategy for making a plan to avoid ‘last minute’ scrambling (see Appendix for a scripted lesson plan on goal setting)

· Use organizers to support action planning
· Using a calendar to plan due dates

· Chunking large assignments
· Use ‘social coaching’ that scaffolds problem solving / decision making attempts by offering suggestions of options

· ‘Here are two options to consider…..’

· ‘I can see you are disappointed, but tomorrow you can work on the computer again’

· Model a process for  how to narrow down options – for example:

· ‘First, pick out all the ones you like’ (student make a pile or a list)

· ‘Next, pick the ones that are your favorite’
· ‘Now, pick just one that you like the best’
· Develop a regular class meeting time that models for students how to discuss and resolve problems

· Infuse problem solving in all aspects of the learning experience teaching students how to work through different types of problem scenarios.  
· Model problem solving 

· Incorporate problem solving as a step within a project or task and have students self-evaluate their problem solving approach

· Use teachable moments to either model or coach problem solving

	Social Relations  The student engages in problem behaviors when excluded from a group, they want to socialize or has to work with peer partners or groups

	· Examples of social skills to support peer  interactions include: 

· How to talk with peers (e.g., how to start the conversation, what to talk about, taking turns)

· Recognizing social cues that indicate ‘back off’ ‘enough’

· Teach the student coping skills for handling disappointment

· Teach specific skills that will help the student be a better participator

· Taking turns

· Sharing

· Using friendly words
· Create a climate that fosters inclusion of all students

· Have a class-wide expectation for ‘everyone belongs’ ‘everyone is included’

· Engage the class in climate building activities that has students learn about their different interests, strengths, etc. (e.g., weekly class meetings)
· Rotate collaborative working groups in the classroom every 4-6 weeks

· Talk with the class to desensitize or debunk myths about the student’s disability (e.g., “ Even though Jimmy has Autism, he is just a kid like you”)

· Desensitize students to idiosyncratic behaviors (e.g., hand flapping) by not drawing attention to them or making a big deal out them – model “It’s not a big deal”

· Sometimes students are afraid of what they don’t understand explain about the disability 

· Have books in the reading choice section that feature children with disabilities and positive messages

· Feature profiles of famous people with disabilities

· Help the student connect to a peer group
· Create structured activities during recess that involve all students in the activity

· Identify the student’s interest and pair with students who have similar interests

· Support the student to join extracurricular activities or clubs

· Develop a lunch club around the student’s interest open to anyone in the grade or school

· Identify 2 to 3 students in the next grade up as role models/ peer mentors

· Engage the school counselor to determine additional needs/interventions to support emotional well being (e.g., counseling or social skills group)


	· Vary membership of cooperative groups:

· Use heterogeneous groups so that learning styles and levels complement one another 

· Change group assignments every 4-6 weeks

· Assign the student to a group with supportive peers
· Vary membership to have different learning styles and strengths
· Encourage cooperative group functioning:

· Develop and teach 3-5 written ‘group work norms’ that provide expectations for how students will work together

· Review ‘group work norms’ before starting group work

· Periodically have ‘group’ building activities that help students learn to work and relate to one another

· Provide additional review and practice of key group work skills (e.g., through role plays or rehearsals)

· Preview or prepare the student with written prompts, answers/info/material they can offer to the group work

· Provide extra checks or be in student’s area to assist quickly with issues

· Teach a routine for accessing help

· Ensure each member of the group has a ‘role’ or ‘job’ that contributes to the group’s functioning (time keep, note taker, etc.)

· Incorporate the ‘social’ functioning (e.g., respectful interactions) of the group within the grading rubric

· Work effort and completion considerations:

· Give the group instructions in writing

· Use a rubric to teach students how to self monitor their group work effort  

· See Group Work Rubric example in the resources section :

· Model instructions or directions; have samples available that students can refer to

· Have rubric to guide assignment completion

· Use a combination of individual accountability (that allows for differentiated assignments) and group accountability

· Move around the room checking in with groups

Additional strategies for younger students or students with developmental disabilities:

· Develop a picture book with the names and pictures of students in the class

· Develop a conversation starter book that includes pictures, graphics, etc of ‘popular’ interests (e.g., star wars page)

· Develop a social story that features the student in social situations (see resources for information on social stories)


	Social Relations  The student engages in problem behaviors when the student is faced with a stressful situation, told something they don’t like or is feeling under pressure

	· Teach the student key skills for how to handle stressful situations and handling anger: (see Appendix for scripted lesson plans for teaching the skills listed)
      EXAMPLE:  I Statements 

· Teach the student to use I statements and implement a plan for ‘taking a break’, ‘asking for help’ or ‘asking to talk with someone’ 

· How to handle when someone says or does something they don’t like.  For example:
· I feel…
· When you….

· Because….

· Next time/in the future….

      EXAMPLE:  Deep Breathing Strategy:

· The student learns to use deep breathing to calm down
      EXAMPLE: Muscle Relaxation Strategy:
· The student learns to  use muscle relaxation to calm down
      EXAMPLE:  Stop and Think strategy  

· The student learns how to use a calming phrase and perspective taking

· Have a class-wide strategy established for what to do when someone gets upset
· Morning or weekly class meetings are a good time to review or talk about how to handle being upset at school

· Post a visual reminder in the classroom reminding students what to do (e.g., Don’t fret – take a breath; count to three is the way to be, etc.) 

· Modeling using strategies to handle difficult situations so that the students can see you using the strategies

· Be obvious – talk the steps aloud to narrate your actions

· Ask students for suggestions about how you should handle a situation




	· Provide support & Encouragement
· Listen and reframe negative self-statements

· Pair with a peer who can be a good model

· Frequently check in to catch an emerging issue early (e.g., at the beginning of class ask how the student is doing)
· Set a goal to have at least one short (1-2 minute) positive social conversation with the student

· Provide a reminder to the student about what they should do if they encounter a difficult situation during your class
· Special ‘surprise’ note of encouragement from parent

· Write a note of encouragement from you 

· Special note of encouragement from other key staff (e.g., coach, principal, favorite teacher, school counselor)

· Recognize the student’s signals that something is wrong
· Know what changes in disposition, cooperation, facial expression, body posture etc. signal that the student is having a difficult time

· Respect the student’s privacy and talk with them quietly about:

· Using key calm down skills (deep breathing, muscle relaxation)

· Help the student reframe negative thoughts with positive statements

· Offer the opportunity to talk with someone
· Offer a break (e.g., to go to the bathroom) or access to additional assistance (e.g., school counselor)

· Provide reassurance

· For students who struggle with managing their reactions to stressful situations consider offering calm down choices:

· Develop a list of options with the student that they feel comfortable with or than have been known to help them calm down

· Review the list with the student and the procedures for accessing the options

· Option 1:  The teacher observes the students is having difficulty – offer the list

· Option 2:  the student self monitors that they are having difficulty and requests and option

· Calm down choices may include things the student can do at their seat or leave to go to another area:
· Muscle relaxation exercises
· Breathing exercises 
· Taking a walk to the bathroom
· Meditation / Yoga 
· Reading
· Drawing
· Journaling
· Prayer in a private place 
· Listening to quiet music 
· Talking with someone


	· Build confidence
· Have the student practice the ‘pressure’ (e.g., test taking) situation ahead of time

· Do a walkthrough, visualization, preview of the situation that causes the student stress

· Engage the student in a systematic desensitization plan for the pressure situation (e.g., week 1 read one sentence aloud; week 2 read two sentences) and to help build confidence

· Listen for and reframe external attributions for success and  internal attributions for failure

· Reframe perceptions of “I’m never going to get it” help the student to break the goal down into small achievable steps and have them acknowledge achieving milestones

· Increase motivation by

· Using relevant examples of how the content links to real life routines

· Provide praise and social feedback for working through problems and stressful situations.  

· Setting up an individual goal for participating in whole group instruction that results in a special incentive (raise your hand to at least 3 times)



Redirection Protocol
You observe that the student is not themselves OR an initial conduct infraction has occurred:
1. Try an Area-Wide Approach first

· If the situation permits, provide an area-wide reminder of the expectation rather than singling out a student “Ladies and Gentlemen we are standing in line with our arms to our side with space between you and the person in front of you”. 

· Try providing social praise to students in the area who are performing the expectation “Jasmine is standing with her arms to her side; Josh is standing with his arms to his side; Nicole has space between her at Sadie. Great job!” 

· Try switching up the activity or instructional approach to change the momentum of what is happening (e.g., shift to a short pair-share activity)
2. Speak to the student privately
· Classroom based:  
· Assign an independent, pairs, or small group activity so the majority of the class is engaged.  
· Walk around, ensure everyone is engaged, provide praise and assistance.  
· Then approach the student and speak privately to at their desk, your desk or other location in the classroom – the goal is to avoid drawing other students’ attention to the conversation
· Other locations (e.g., hallway or cafeteria):  approach the student and ask to speak with them; step off to the side away from other students. 

3a:  Student is agitated or upset: 
· Tone

· Use a quiet, neutral and attentive tone

· Approach the situation as a teachable moment
· Language  

· Use objective, neutral and supportive language
· Label emotions and behavior (not the student)
· Paraphrase and mirror the student’s statements
· Caring Disposition

· Display empathy and concern

· Provide social coaching to help the student make a good choice

· Offer options for how they can handle the situation

· Give a opportunity to take a break

· Offer opportunity to talk with someone

· Employ strategies redirections (see list) 

3b: Student engaged in a Code of Conduct infraction (e.g., dress code, electronics, tardy, etc.): 
· Tone

· Use a quiet, neutral and attentive tone (remember, it’s not personal)
· Approach the situation as a teachable moment

· Language  

· Use respectful and supportive language

· Choose words that operationalize what you want the student to (label the behavior not the student)

· Paraphrase and mirror the student’s statements

· Caring Disposition

· Display interest in the student being successful

· Employ strategic redirections (see list) 

· Provide social coaching to help the student make a good choice
· Offer options for how they can handle the situation

When using strategic redirection strategies it is helpful to provide the ‘redirection’ and then give the student a couple of minutes, check on the rest of the class and come back to the student. 
· State the expectation in terms of what you want the student to do (not stop doing)

· Offer assistance

· Offer two options for how the student can handle the situation

· Engage the student to generate options

· Give the student pressure free personal space for a couple of minutes

· Offer a way for the student to save face

· Change the topic

· Be empathetic

· Lower voice

· Repeat a strategic prompt phrase (e.g., “time to start work”) [and avoid engaging in a debate about what is expected]
· Offer the student a break to step away

· Put a positive spin on your directive

· Provide acknowledgement / empathy statements
· Use humor to defuse and redirect

· If the problem is rooted in an academic issue, consider academic or task modifications in the moment to help re-engage the student

· Changing/modifying the activity

· Reduce the difficulty of a task
· Reduce the quantity of work the student is working on at time

· Provide 1:1 to get started
· Provide assistance to work through the task

· Provide the student with a choice of two tasks
· Ask a peer to help the student

· Providing assistance to get started
Remember when using strategic redirections:
· Our response should not be more disruptive than the behavior we want to defuse
· Use a neutral response (verbal and nonverbal) – remember it’s not personal

· Know your own tolerance limits and have a strategy to stay calm or to get assistance
· Always talk to students respectfully – even when they are not talking to your respectfully

· Leave out sarcasm and jabs
· Avoid using ultimatums 
· Avoid trying to have the last word

4a: The student responds to redirections and cooperates with request:

· Thank the student for their cooperation

· Acknowledge the positive behavior or choices

· Provide frequent social praise through the rest of the routine

4b: The student does not respond to redirections and requests:
· Try again: re-employ initial protocol steps (praising rest of class, speaking privately)

· Determine the level of disruptiveness to the class

· Behavior is present but not disruptive:  In this scenario the student has not complied with the request but is not disruptive to instruction (e.g., still wearing their hat, did not put their phone away).  Reframe your attention back to the rest of the class.  Provide the class with social praise, resume instruction, engage the class in an activity.  Ignore the behavior (not the student) try to engage them in the instructional routine.  At the end of class, speak with the student privately to address the matter and determine next steps.  

Behavior is present and disruptive: apply the Code of Conduct definition for an office managed infraction, if the behavior meets the criteria, then follow the procedures for an Office Conduct Referral
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