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NJ PBSIS Implementation Competency Framework
Tier 1 Universal Prevention

	[bookmark: _Hlk163894367]Outcome 1: Teaming structures are in place that provide a foundation for mobilizing, developing, implementing, and sustaining implementation of SEB Pedagogy at the universal prevention tier.


	Feature 1(A):  Through membership and intentional efforts, the universal prevention team process reflects and engages a diversity of voices to result in equitable, culturally responsive, and sustainable decisions for the school. 
· Indicator 1(A)(i):  A team comprised of 6-10 personnel who have committed to participating in learning, planning, and implementation activities are identified as a universal prevention team.
· Indicator 1(A)(ii):   Administrators and the universal prevention team use ongoing culturally competent strategies to engage staff, students, and caregivers in shared decision making about universal prevention implementation.

	[bookmark: _Hlk178487030]Feature 1(B):  Administrators and the universal Prevention team implement practices and routines that result in decisions, action plans, and implementation to achieve fidelity and equitable outcomes.
· Indicator 1(B)(i):   The universal prevention team uses a decision-making process that intentionally structures discussion to address the plan features relevant to data, systems, outcome, practices, and equity to arrive at decisions.
· Indicator 1(B)(ii):  The universal prevention team uses practices to achieve consistent meeting routines and a positive culture and climate.
· Indicator 1(B)(iii):  The universal prevention team engages in strategic communication efforts to provide updates, establish visibility, and implement campaigns to keep students, staff, and caregivers informed about universal prevention efforts.

	Feature 1(C):  Administrators and the universal prevention team use a data workflow that results in current and relevant data for use within decision making routines.  
· Indicator 1(C)(i):  Administrators and the universal prevention team have a schedule for administering data collection routines needed in decision making.
· Indicator 1(C)(ii):  Administrators and the universal prevention team analyze aggregate and disaggregated data to evaluate outcomes for student groups (e.g., gender, race, ethnicity, disability (IEP/504 status), socioeconomic status) using established metrics and formulas with the intended purpose of informing decision making.
· Indicator 1(C)(iii): Administrators and the universal prevention team apply decision rules during data review routines to determine when implementation is making sufficient progress, needs an improvement, or needs a change.
· Indicator 1(C)(iv): When negative data patterns occur, administrators and the universal prevention team conduct a root cause analysis.
· Indicator 1(C)(v): Administrators and the universal team use information learned through root cause analyses to develop interventions.







	Outcome 2: An evidence-based / evidence-supported plan of principles, practices, and procedures is in place that structures how SEB pedagogy is implemented by staff in all roles to achieve a school culture and climate supportive of social, emotional, and behavioral wellness.

	Feature 2(A):  School environments are predictable by having and teaching 3-5 culturally and contextually responsive school-wide expectations that (a) are relevant to social, emotional, and behavioral needs; (b) inclusively apply to all members of the school (students, staff, caregivers & visitors); and (c) are central to school culture and climate efforts, interventions, and pedagogy.
· Indicator 2(A)(i) A substantive student, staff, and caregiver stakeholder input process guided selecting and defining 3-5 school-wide expectations.
· Indicator 2(A)(ii) Each positively stated expectation has a written definition with examples and non-examples that were based on student and staff input.
· Indicator 2(A)(iii) The expectations are translated into a matrix that specifies the skills, habits, and routines to achieve the expectations across school locations, routines, and activities.
· Indicator 2(A)(iv) Through visual identity tools such as a logo and signage, the expectations have a presence in school culture and climate. 
· Indicator 2(A)(v) Instructional presentations detail delivery of instruction on the expectations and related skills, habits, and routines needed to achieve the expectations and are consistently implemented during designated school-wide instruction events.
· Indicator 2(A)(vi) There is a written annual schedule that illustrates a plan for the first week of school and then again at a mid-point during the school year to deliver instruction to class-sized groups on the expectations, and the related skills, habits, and routines needed to achieve the expectations.
· Indicator 2(A)(vii) The instructional rollout plan includes at least one intentional activity for relationship and community building among students and staff with opportunities for caregiver participation.

	Feature 2(B):  Students experiencing high rates of positive interactions at an interaction ratio of 4 positive messages to 1 corrective message (4:1 ratio) that foster a culture of belonging and reinforce student effort toward achieving the school-wide expectations.
· Indicator 2(B)(i) Staff in all roles use a variety of positive and supportive messages (e.g., positive greetings at the door) with students at a rate of 4 positives to 1 negative.
· Indicator 2(B)(ii) Staff in all roles consistently use behavior specific praise (with or without tickets or points) to reinforce when students demonstrate effort toward achieving the expectations.
· Indicator 2(B)(iii) Administrators and the universal team implement a school-wide system that structures providing students with reinforcing feedback, that may include tickets or points linked to incentives, Renaissance, or other system.
· Indicator 2(B)(iv) Administrators and staff in parent facing roles engage in ongoing activities to provide caregivers with routine communications about student effort and accomplishment toward the expectations.

	Feature 2(C): Procedures and routines are in place that structure how staff in all roles actively interrogate their own beliefs, perceptions, and unconscious biases to result in effective, equitable, and intervention-focused decisions about student SEB concerns and wellness.
· Indicator 2(C)(i) A school-level system of graduated responses that includes articulated criteria and procedures, to behavior and code of conduct concerns is consistently implemented by staff in student facing instruction, supervision, and allied support roles.
· Indicator 2(C)(ii): Administrators and staff across student serving roles use root cause and function-based thinking and approaches to arrive at decisions about interventions, strategies, and practices to respond to SEB concerns.
· Indicator 2(C)(iii) Supports are in place to support staff in all roles to use neutralizing routines to maintain bias-free decision making.
· Indicator 2(c)(iv) Staff at all levels implement strategies (e.g., try first strategies) to address area level SEB concerns effectively and equitably.
· Indicator 2(C)(v): Office level responses incorporate root cause/function-based interventions, strategies, and practices to provide an alternative to or that accompany exclusionary discipline decisions.
· Indicator 2(C)(vi) Teachers and staff use consistent school-wide documentation procedures to document response to pre-referral area-level interventions.

	Feature 2(D) Through a variety of activities and experiences, students are empowered to become self-efficacious learners who have an influential voice in their school experience.
· Indicator 1(D)(i) Students have formal and informal opportunities to provide input that influences decisions about school-wide culture and climate.
· Indicator 1(D)(ii) Students have formal and informal opportunities to provide input that influences decisions about class-wide culture and climate and academic routines.
· Indicator 1(D)(iii) Students have a variety of opportunities during class routines to experience high rates of opportunities to respond during learning routines


















	Outcome 3:  Administrators and the universal prevention team use a variety of enabling structures to broker and anchor implementation of SEB pedagogy among staff in all roles.

	Feature 3(A):  Over time and across roles, administrators and school staff sustain a shared knowledge about the features, indicators, practices, and the research that supports implementation of SEB pedagogy and the universal prevention tier.
· Indicator 3(A)(i):  Administrators and the universal prevention team have a routine to provide new universal team members and administrators with formal training on MTSS, universal prevention, and the implementation features.
· Indicator 3(A)(ii):  Administrators and the universal prevention team annually provide staff in all roles with updated written products and an orientation to implementation at the start of the school year.
· Indicator 3(A)(iii):  Procedures are in place to provide personnel who join the staff mid-year with an orientation to universal tier role relevant expectations, procedures, and routines.
· Indicator 3(A)(iv):  Procedures are in place to provide new students who transition during the school year with instruction on school-wide, non-classroom, and classroom-level expectations.
· Indicator 3(A)(v):  Ongoing, administrators and the universal prevention team use current and relevant data (e.g., fidelity assessment, input surveys, observation summaries) to plan for contextualized professional development and job embedded supports to result in sustaining shared knowledge and skills over time.
· Indicator 3(A)(vi):  Administrators and the universal team follow-up professional development with a multi-week scaffolding plan that uses a variety of techniques to encourage and support translation of practices learned in training to daily application.

	Feature 3(B):  Administrators and the universal team anchor SEB pedagogy within school operations to result in consistently sustained implementation of features over time.  
· Indicator 3(B)(i):  Annually, the universal leadership team reviews and updates the written plan that describes the implementation purpose, procedures, and alignment of school-wide social and emotional wellness efforts.
· Indicator 3(B)(ii):  The universal leadership team reviews and updates the inclusion of time needed to support SEB practices in the school calendar of activities (e.g., teaching the expectations, professional development, orientations, etc.)
· Indicator 3(B)(iii):  Use of practices is detailed in key school communication tools (e.g., school website, job and duty descriptions and procedures, student, and staff handbooks, etc.).
· Indicator 3(B)(iv):  Administrators and the universal prevention team share a summary of data for universal tier social, emotional, and behavior concern trends and intervention accomplishments with student, staff, and caregivers.  
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