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Purpose:  To use a decision-making protocol that guides how to respond to student behavior using a process that is consistent across staff, sensitive to root cause and function, and applied equitable across all students. 

Part 1: School-Wide Norms
Part 2: Process Workflow
Part 3: Definitions for Ambiguous Terms
Part 4: Levels of Intervention

Part 1 School-Wide Norms
	We are Kind
	We are Responsible
	We are Resilient 

	When we are kind, we consider others’ thoughts and feelings and then use words or gestures to help them feel better, accomplish their goal, to encourage them or celebrate their successes
	When we are responsible, other people can depend on us, we follow through on our agreements, we own our words and actions and accept the consequences of our actions.
	We are resilient when we can adjust or recover from misfortune, an unhappy, or distressing event or circumstance.

	· Listen to what others have to say
· Let everyone have a turn sharing their opinion
· Stay quiet when someone else is speaking
· Use kind/helpful/peaceful words
· Offer solutions
· Take turns
· Help others to solve a problem
· Follow through on your part of the assignment
· Pause before posting comments on social media

	· Ask for help
· Have a pass when outside the classroom
· Always wear your ID
· Report on social and safety concerns
· Stand up for others
· Only use your assigned locker
· Keep combination private
· Keep personal information private
· Log off when finished
· Only visit approved sites
· Ask ‘what will happen if I do this?’
· Come up with 2 options for a problem
· Distinguish between fact and misinformation
· Decide after you know the facts
· Tell the truth
· Only tell people things you know are true
· Consider how our words and actions will make someone feel
· Remove yourself from negative social media conversations
	· Know the difference between something that is urgent and something can wait
· Use diaphragmatic breathing (taking 4 deep breaths when….)
· Identify 2 or more action steps needed to complete a project (e.g., One thing I can do about this is….; Two options I have are….; Another way to look at it is….)
· Try again if the first time doesn’t work
· Notice others’ ‘upset’ signals
· Tell myself I can do it
· Stick-with it, even when it’s difficult
· When stuck, do one small thing at a time
· Ask for help when you have a problem
· Using a strategy (e.g., as box breathing) to manage stress responses 
· Recognize personal signals that indicate stress or frustration
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Student Engagement
Definition
	Any occurrence of a student committing to, putting effort toward initiating, or engaging in academic and non-academic school routines in ways consistent with the school norms.
Examples:
· Engage in assignment or routine with typical prompting
· Follow directions, norms, routines with typical prompting
· Engage in prosocial interactions with typical prompting
· Arrive with materials and assignments with typical prompting
· Delivering supportive social messages and actions



	
	Predictable
	Positive
	Mindfully Present
	Empowering

	Prevention to Promote Engagement
	· Have and teach area norms
· Use precorrection and other cuing strategies
· Review, re-teach, and teachable moments to get back to norms
	· Positive Greetings at the Door
· 4:1 Ratio
· Behavior Specific Praise
	· Use neutralizing routines
· Have area level wellness routines and options
· Use planned breaks
	· Use high rates of opportunities to respond
· Incorporate choices, options, menus into routines
· Implement student input routines



	


Time Out of Routine That Requires Documentation
	Any occurrence of a student being removed from an activity / routine to an alternative space, either in or out of the classroom, because of behavior concerns.

Examples:
· Sent to a designated space in the classroom (e.g., back to desk, calming corner, or reflection space)
· Sent to another classroom (e.g., buddy teacher)
· Sent to a school-wide designated space (e.g., calming or reflection room)
· Sent to see a student service designee (e.g., counselor, BCBA, CST, etc.)
· Sent to an administrator or other disciplinarian



	DECIDE
	Area Level Response
	Area Level Responses with Documentation
	Office Level Response

	Apply Criteria and Determine Level of Response
	· Brief interruptions to the routine that may occur multiple times during a class period
· Non-threatening, non-directed messages, or actions
· Non-threatening physical action
· Not following directions that do not pose a safety risk and can be addressed later
	· Brief interruptions to the routine that may occur multiple times during a class period 
· Using words deemed contextually inappropriate or are directed at someone, but are non-threatening
· Occurs repeatedly during the period or across days requiring ongoing adult responses 
· Adjustment to routine is needed to respond 

	Persistent disruption to area level order, safety, or routine that:
· Last more than 5 minutes; or 
· Interferes with a staff member’s ability to manage the routine; or
· Pose a safety risk to self or others

Statements or actions that:
· Damage property
· Places self or others in harms way
· Involves decisions outside of the teacher or staff person’s authority
· Any situation in which the staff person or teachers feels they are unable to manage the situation on their own


	Examples
	· A student is talking during instruction 
· Makes negative comments about work or others (name-calling) 
· Ripping work, kicking backpack, and knocking over materials
· Refuses to put away non-class related materials
	· Student is looking at non class related materials during a work assignment 
· Uses curses as adjectives to describe the assignment
· Arrives after the bell 3/5 days across a couple of weeks
· Teacher assignments a brief class assignment to speak to the student privately
	· Work refusal that interferes with other students’ ability to complete the task
· Walking out of class
· Out of seat on the bus
· A single punch delivered to another student 
· Writing on the bathroom wall





	Act
	Area Level Response
	Area Level Responses with Documentation
	Office Level Response

	Provide an Initial Response

	Now or Later?
· Can wait to respond until later?
· Can I use a generalized prompt?
· Re-state expectations to class
· Praise students in proximity
· Praise focus student for effort or approximations

Maintain Continuity of Routine
· Engage other students in an assignment or activity while you speak to the student privately

Check for Understanding
· Are you okay?
· Let’s review the expectations
· What can I do to help?
	Now or Later?
· Can I use a generalized prompt?
· Re-state expectations to class
· Praise students in proximity
· Praise focus student for effort or approximations

Maintain Continuity of Routine
· Engage other students in an assignment or activity while you speak to the student privately

Check for Understanding
· Are you okay?
· Let’s review the expectations
· What can I do to help?
	Conduct a Safety Check
· Not safe, secure the area & get help
· Situation is safe, proceed to maintaining continuity of routine

Maintain Continuity of Routine
· Engage other students in an assignment or activity while you speak to the student privately

Check for Understanding
· Are you okay?
· State a parsimonious instruction about what the student needs to do (I need you to…)
· What can I do to help?

	Employ Selective Strategies

	Build Re-Engagement Momentum
· Offer choices
· Chunk requests into small achievable steps
· Praise effort and approximations
· Praise other students in area

Coach a Solution:
· Use connection motivated strategies
· Use engagement motivated strategies
· Use regulation strategies
· Praise effort and approximations
	Build Re-Engagement Momentum
· Offer choices
· Chunk requests into small achievable steps
· Praise effort and approximations
· Praise other students in area

Coach a Solution:
· Use connection motivated strategies
· Use engagement motivated strategies
· Use regulation strategies
· Praise effort and approximations
	Coach Regulation and Re-Engagement
· Emphasize regulation strategies
· Maintain a neutral and assertive stance
· Cue regulation strategies & techniques
· Model strategies
· Co-engage
· Empower to make decisions
· Offer choices
· Chunk requests into small achievable steps
· Praise effort and approximations
· No response to strategies?
· Engage office?

	
Transition
	Transition Back to Routine
· Choose re-engagement point
· Praise effort and approximations for returning to routine

	Transition Back to Routine
· Choose re-engagement point
· Praise effort and approximations for returning to routine
	Transition to Administrative Office
· Notify the office
· Relay preliminary facts
· Arrange for transition to the office
· Complete the referral form by end of day



	CONCLUDE
	Area Level Response
	Area Level Responses with Documentation
	Office Level Response

	Document
	· Professional note
	· Office Conduct Referral
· Staff Managed Intervention Form
	· Office Conduct Referral

	Follow Up
	Restore & Repair
· Neutral welcome back to classroom
· Restorative mtg w/ student
· Reflective activity
· Planned logical consequence
· Caregiver contact
· Other: 

Additional Assistance & Intervention
· Initiate the Staff Managed Intervention Process
· Submit a Brief Request for Assistance
· Referral for Tier 2 Intervention
· Other:
	
	· Initial meeting with the student
· Information gathering if needed
· Applies decision-making criteria
· Determines a next step
· Disciplinary response
· Intervention referral
· Restorative activity
· Restorative meeting with teacher(s)/staff
· Area level problem solving support
· Contact caregiver
· Enters decision into the Student Information System 
· Follow up with staff member
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	Category
	Definition

	Defiance, Insubordination, Non-Compliant
	A resistance to the area authority, rules, instructions, or other establishing operation of the setting. 

	Area Level
	Office Level

	Student engages in 
· non-threatening refusal (verbal or gestural) to follow directions or 
· talks back using oppositional messages that briefly interrupts instruction or routines  
· and the adult can use area level strategies to resolve the concern or continue with the routine.


Example(s): 
· Teacher asks the student to complete an assignment, student says they won’t do it
· Teacher asks the student to complete an assignment; the student puts their head on the desk.
· Adult asks the end an activity during recess and the student ignores the instruction and continues
· Taking items that belong to others after being told no (e.g., another student's pencil or the teacher’s stapler) 

	Student engages in 
· persistent refusals to follow directions or talks back using oppositional messaging (verbal, nonverbal, written)
· that interferes with the staff member’s ability to manage the routine 
· and the student is not responding to area level strategies, and the staff member is not able to move the routine forward.

Example(s): 
· The student leaves the classroom without permission
· The student refuses requests using language considered obscene/vulgar/rude beyond what is typical for the developmental age
· The student repeatedly talks over the teacher
· The student creates a physical barrier (e.g., standing in front of the classroom door so no one can leave or holding items out of the adult’s reach)






	Category
	Definition

	Communication Misconduct
· Disrespect
· Inappropriate Language
· Profane Language
· Abusive Language
	Messages in any form (verbal, gestural, illustration, pictures, video, written) delivered in any format (in person, through a paper product, email, text, or online) that contain offensive, unkind, hurtful, or discourteous content, without regard for how it might make another feel.

	Area Level
	Office Level

	Student delivers messages that are 
· One time or isolated.
· Non-threatening, generalized, non-offensive, although may be unkind and hurtful
· And the adult can use area level strategies to resolve the concern.
· And the adult can continue with the routine.


Example(s) of messages that may be delivered through verbal, gestural, illustration, pictures, video, audio, email, text, online or in person: 
· unkind and hurtful remarks about others
· low-level name calling
· swearing but not directed at others
· low level put-downs, teasing, taunts or slurs of a non-offensive nature
· lying to get out of trouble or work avoidance
· using words and tone of voice that show contempt or displeasure (e.g., rolling eyes, sulking, non-verbal noises, raises voice, tone of voice, etc.)
· Interrupts or talks over speaker

	Student delivers messages that are  
· Repeated over time, across students and staff
· Directed at someone
· Offensive
· Escalating in severity
· Directed toward staff or students
· Targeting specific staff or students
· Continuing to escalate in severity within a class period, despite area level responses
· persistent refusals to follow directions or talks back using oppositional messaging (verbal, nonverbal, written)
· interfering with the staff member’s ability to manage the routine 
· preventing the routine from moving forward
· or the student is not responding to area level strategies

Example(s): 
· Swearing at someone
· Name calling or vilifying that invokes ethnic, racial, gender, religious or other stereotype
· Offensive or cruel name calling
· use of rude gestures to teacher or adult ethnic/religious slur
· derogatory language directed at a student, teacher,
· or staff member
· deliberately making a false allegation against another





	Category
	Definition

	Digital & Device Citizenship Misconduct
	Student engages in misuse of phone, music/video
players, camera, personal electronic devices (phone, ipad, kindle, watch, chrome book, etc.) and/or computers during the school day at times and in locations not permissible, without adult permission/direction, or in conflict with adult direction.

	Area Level
	Office Level

	Student device use during the school day at times and in locations not permissible, without adult permission/direction, or in conflict with adult permission/direction that are  
· One time or isolated (single occurrence or class period)
· Ceases use or re-engages with approved content when asked

Examples include:
· Having the device out when it is supposed to be put away
· Using the device during routines when it is not permissible or without permission
· Being on the incorrect website or app
· Touching another person’s device without their permission
· Disabling browsing history
· Posting of non subject or assignment related material into e-sites (class Google doc, shared folder, etc.)
· Engages with e-content (e.g., website page, app, messaging) that is non-threatening and age appropriate
· Engages in e-content consistent with the area level definition for communications misconduct
	Student device use during the school day at times and in locations not permissible,  without adult permission/direction, or in conflict with adult/permission direction that are:
· Repeated over time
· Frequency or type of use is escalating in severity
· Places the student or others at risk of harm

Examples include:
· Multiple occurrences over time of any of the area level examples
· Fraudulent usage of an account
· Using e-methods of delivering messages that harass,  intimidate, or bully 
· Engages e-content consistent with the definition for office level communications misconduct or that is inappropriate 
· Divulges private and personal information about another person
· Engages e-content that is school or age inappropriate, or is cause for concern





	Category
	Definition

	Physical Contact (horseplay, fighting)
	Physical contact or attempt to make physical contact with another person using any part of the body or with an object that is not typical to the routine (e.g., a phys ed activity)  is not permissible, appropriate, or creates a safety risk.

	Area Level
	Office Level

	Student engages in physical contact or attempt to make physical contact that is:
· One time or isolated.
· Non-threatening, although may be unkind and hurtful
· Non serious - but inappropriate physical contact
· Not appropriate to the area or routine
· And the adult can use area level strategies to resolve the concern.
· And the adult can continue with the routine.

Examples include:
· Physical play (e.g., imitating a wrestling move)
· Throwing items
· Unintentional contact that is the result of not following norms, or engaging in an action with the potential to harm another (preventable accident)  (e.g., pushing, tripping, slamming into another) that does not cause injury
· Intention contact (e.g., pinching, tripping, slamming into another, hitting, kicking, etc.) that does not cause injury
· Hitting, poking, or other contact using an objective
	Student engages in physical contact or attempt to make physical contact that is:
· Repeated over time, across students and staff
· Directed at someone
· Intended to harm
· Escalating in severity

Examples include:
· Deliberate actions intended to cause harm (e.g., biting, punching, throwing to ground, etc.) 
· Instigating or promoting a fight
· Physical contact that results in an injury
· serious physical contact where injury has occurred
· Threat of or an act of self-injury or self-harm
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[bookmark: _3d66cx245007]School-Wide Prevention
	Skill Development
	Restorative Practices
	Connection Focused Strategies
(Attention Motivated)
	Engagement Focused Strategies
(Avoidance Motivated)

	Make School Norms Predictable
· Have and define 3-5 school norms that consistent across all settings that address
· Attendance
· How we treat others
· How we conduct ourselves
· At least twice a year deliver school-wide instruction to teach school and area norms
·  Display posters of norms in non-classroom areas
· Social & Emotional Skill Development
· Prioritize a curriculum of skills that address the building age-span
· Have a school-wide schedule for class-based delivery of instruction on skills
· Select a program or curriculum, or locally develop a curriculum that guides school-wide delivery of instruction
	Have procedures that promote Mindfully Present Decision Making
· Planned school-wide approach to teach and support conflict resolution
· Have an out-of-class routine for offering a restorative space
	Use High Rates of Positive Contacts
· Planned school-wide community building activities
· School-wide incentive system
	Empower Learners
· School-wide incentive system
· Planned school-wide approach to leadership development (e.g., Leader in Me, student advisory committee)


[bookmark: _w6yqpsxw3bc2]Area Level Prevention
	Skill Development
	Restorative Practices
	Connection Focused Strategies
(Attention Motivated)
	Engagement Focused Strategies
(Avoidance Motivated)

	Make Area Level Norms Predictable
· Operationalize school norms in area level actions
·  In September & January deliver instruction on area level norms Routinely cue norm aligned behavior:
· Precorrection
· Instructional anchors
· Use active supervision
·  Use teachable moments to re-introduce instruction on norms
· Social and Emotional Skill Development
· Teach and support mindfulness routines
· Offer a menu of mindfulness activities
· Use teachable moments to address skill needs
	Use Mindfully Present Decision-Making
· Staff use neutralizing routines before high stakes decisions
·  Teachers have a routine for facilitated class discussions
· Cue and support conflict resolution
	Use High Rates of Positive Interventions
· Use positive greetings at the door
· Achieve the 4:1 interaction ratio
· Use high rates of behavior specific praise
· Have routines that learn about student interests and preferences
	Empower Self-Efficacious Learners
· Have an in-class break routine
· Have (and teach) a routine for how students access help
· Offer choices and opportunities that engage students to direct area level activities
· Use universal design to plan instruction and activities
·  Implement strategies to achieve high rates of opportunities to respond
·  3-5 per minute OTR during fast paced instruction
· 1 OTR per minute during practice






[bookmark: _ivutfho37i8j]Area Level Differentiation
	Skill Development
	Restorative Practices
	Connection Focused Strategies
(Attention Motivated)
	Engagement Focused Strategies
(Avoidance Motivated)

	Increase Predictability
· Anchor prompts to school and area norms
· Check for understanding about what is expected
·  Use positive & action oriented language to review expectations, immediate next steps
· Use tone and body language that model regulation
·  Cue use of regulation strategies
· Have an in-class routine for taking a break
·  Offer a menu(s) of strategies for:
· Problem solving
· Taking a break
· Mindfulness activities
· Support goal setting and developing a next time plan
	Use Mindfully Present Responses
· Teachers and staff use neutralizing routines before high stakes decisions
· Facilitate restorative conversations
· Developing a next time plan
· Engage students in reflective activities (e.g., a situation-relevant reflection worksheet)
·  Teach and model using ‘I statements’
·  Arrive at a ‘next steps’ plan
	Increase Positive Contacts
· Have a routine for students to request an adult contact
· Teach how to use Talk Tickets’ and to request time to talk
· Have a sign-up schedule
·  Increase positive contacts during class routines
·  Increase use of behavior specific praise
· Increase positive peer to peer contact
· Increase positive messages to caregivers
· Create opportunities for student leadership
	Promote Empowered Engagement
· Provide area level antecedent adjustments based on function, such as:
· Increase predictability
· Adjust work or work routines
· Incorporate preferences
· Opportunities for choices and self-direction
· Adjustments to phrasing of prompts and direction
· Provide a doable first step
· Provide behavior specific praise
· Implement a break routine:
· Breaks are Better
· Break menu
· Teach skills for request 
· Ask for help
· Ask for a break
· Ask for an adjustment
· Use cueing strategies to prepare for transitions or changes



[bookmark: _qci04anc6o5h]Office Level Interventions
	Skill Development
	Restorative Practices
	Connection Focused Strategies
(Attention Motivated)
	Engagement Focused Strategies
(Avoidance Motivated)

	Increase Predictability
· Small group instruction on a sequence of targeted skills that address coping, self-regulation, relationship, or self-management needs:
· Locally developed instruction
· Vendor based instructional programs

· Individualized instruction to teach specific replacement skills

· Deliver evidenced-based intervention to address skill needs related to specific concerns (anxiety, depression, executive functioning, attendance, etc.) 
	Use Mindfully Present Responses
·  Restorative conferencing
·  Reflection activities
· Mediation and conflict resolution
· Goal setting, formalized agreements
·  Re-entry routines
·  Small group facilitation for problem solving and conflict resolution skills

	Increase Positive Contacts
· Coordinated function-based plan that includes area level delivery of antecedent adjustments to address social connection / attention, or access.

· Deliver evidence-based adult contact routines:
· Mentoring
· Check-in Check-out (all grades)
· Check and Connect (middle and high school)
· Increase access to social support within facilitated groups:
· Affinity group
· Support group
	Promote Empowered Engagement
· Coordinated function-based plan that includes area level delivery of antecedent adjustments to address engagement in routine.
· Deliver evidence-based tier 2 and tier 3 adult contact routines:
· Mentoring
· Check-in Check-out (all grades)
· Check and Connect (middle and high school)
· Increase access to social support within facilitated groups:
· Affinity group
· Support group
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